


Dear WPS community member,

Thank you for your commitment to leading the important work of equity in our school communities. This
work belongs to each of us, and thus we share equal responsibility for seeing it accomplished.  Diversity,
equity, and inclusion are important values that allow us to pursue just, equitable outcomes for all in our
community. In fact, these ideas represent the vehicle through which we must accomplish all of our work.
This means that we can not compartmentalize these ideas. Instead, they must be interwoven in all we do -
whether we are discussing teaching and learning specifically, discussing hiring practices, or discussing
how to engage with families.

Overview
The reality of the current national climate illustrates that there remains significant threats to the ability of
schools to cultivate and sustain learning communities that are safe and supportive for all students.
Racism, prejudice, bias, hate and discrimination remain threats that require our vigilance and persistence
to ensure that our District’s core values are adhered to, and our DE&I mission is realized.

Purpose
This Equity Toolkit exists to assist the Wellesley Public Schools community in its efforts to collectively
pursue inclusive, equitable practices that will lead our organization toward a more culturally sustaining
and antiracist future. This toolkit will direct our efforts to recognize inequity and redress the impacts of
inequity wherever it exists. It will inform, aid our ability to assess, and monitor our District’s progress
toward our equity efforts. This toolkit will also serve to help us avoid equity detours, refusing to settle for
efforts that will prioritize comfort, and not help us achieve more just outcomes.

DE&I Mission Statement
We believe it is our moral responsibility to welcome, celebrate and affirm the full spectrum and
intersections of human differences in, and beyond our community. We will create a culture that celebrates
advocacy and pursues justice for all, especially those from historically marginalized communities. We will
practice risk-taking, and challenge one another to continuously examine systems of privilege and bias,
and work collectively to disrupt and dismantle inequity in all its forms.

Please consult this Equity Toolkit with the degree of frequency that will allow you to keep equity at the
center of your efforts in your particular sphere of influence. Do not hesitate to connect with our office -
visit our website -  for any specific needs, questions, suggestions.

Where To Start?
Consider your own awareness and knowledge of the issues of equity surrounding you.
Ask: How is racism operating in my school, in my classroom, in my community? Whose story is not being
told? Whose voices are amplified; whose voices are silenced? How do I respond when issues of equity are
brought to my attention? Am I aware of my blindspots as it relates to implicit bias? I’ll leave us with these
resounding words of a well-known pastor, who spent a few of his years in Boston: “The great majority of
Americans are suspended between these opposing attitudes. They are uneasy with injustice, but
unwilling yet to pay a significant price to eradicate it.” We will pay the price that is necessary to ensure
equitable outcomes for all.

Dr. Charmie Curry, Director of Diversity, Equity and Inclusion

http://www.wellesleyps.org/dei
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Reorientation and Recovery

School Year 2019-2020 was shaped by the onset of a global pandemic caused by the
novel coronavirus, also known as COVID19. The spread of the coronavirus forced
schools across the country to abruptly cease operations, and convert to remote learning
models that aimed to continue student learning indefinitely.

In Massachusetts, and in Wellesley specifically, we ceased instruction in our physical
buildings on March 12, and never got to see our students and colleagues face-to-face
until perhaps the end of the school year during classroom pack up and/or graduation.
This was traumatic - for adults and students. We have all experienced trauma and losses
that we may find difficult to articulate  - loss of loved ones, friends, acquaintances.
We’ve experienced loss of physical freedoms in some ways during a prolonged period
of quarantine and physical distancing. We are all also aware of the disparate impact that
COVID19 has had, and continues to have on communities of color.

For instance, Black/African-American and Hispanic communities have been
particularly hit hard in Massachusetts, where Hispanic residents comprise roughly 12
percent of the population, but represent 29 percent of COVID19 cases; Black residents
make up about 7 percent of the state’s population, yet comprise 14 percent of COVID19
cases. Students who are part of these communities will be shaped by this
disproportionate impact, and we must be prepared to meet them, and take special care
to thoughtfully examine, without making assumptions, how these realities may affect
their presence in our classrooms upon return.

In addition to the devastating impacts of COVID19, this year, we have experienced the
collective trauma of racism as the nation reckons with its history, and the enduring
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legacy of genocide and enslavement. The plight of Black, Indigenous People Of Color
(BIPOC) has been made even more evident amid the racial unrest we have all borne
witness to in the form of police brutality and racial violence. The psychological toll of
these realities have to be dealt with. We have to create space for processing and healing,
space for us to practice deep empathy for community members who are carrying the
burden of such experiences in profound ways.

As we return to school this fall, whatever the model, we must recognize the primacy of
reconnecting with our learners following both an emergency closure and the routine
summer break. The need to prioritize relationships with students, families and one
another must be a primary focus, especially as we deepen our equity efforts.

We will learn together how to best navigate our new learning environment; how to
connect across both the digital and physical landscape. As you guide students to do this
same reorientation and recovery, know that our learners are counting on you to create a
sense of safety, inclusion and belonging. Your capacity to meet this need will rest on
how well you are able to process the last several months yourself,  engaging in self-care
and reflective practice. For support, use the Self-care Inventory to assess your personal
load, and respond accordingly. In order to give our learners the best, we have to come
from a place of wholeness. That is our biggest strength.
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Sociopolitical Context

Education takes places inside of a wider sociopolitical context. In short, the work of
schools can rarely transcend what is going on in the larger society. The last decade or so
has given birth to several social movements such as: Black Lives Matter, Marriage
Equality, #MeToo, etc.  For instance, here in Wellesley, the town is continuing its
discussions about Christopher Columbus and his impact on North American and
Indigineous Peoples more specifically. In the spring of 2020, the Supreme Court
delivered a ruling that spoke to employees rights, specifically those in the LGBTQ+
community, affirming the need for inclusion and belonging in the workplace.
Concurrently, the children of undocumented immigrants learned that they will be
protected from mass deportation. All of these realities impact the learning environment.

Schools are at the center of discussions of the school to prison pipeline, mass
incarceration, police brutality,  opportunity gaps that lead to achievement gaps, among
other salient topics. The sociopolitical context is also shaped by changing national
demographics. According to US Census Data, as reported by the Brookings Institution,
racial and ethnic minorities will make up a larger share of the US population by 2045.
This population shift will undoubtedly impact the makeup of schools and classrooms,
and the strategies we implement to ensure equitable outcomes for all.

As we go about our work, it is important that we understand the sociopolitical context,
and use it to inform our practices and monitor our efforts. We want to keep ourselves
abreast of recent news, and be aware of how these events impact us, our students and
their communities of origin, and thus the learning environment.
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https://theswellesleyreport.com/2020/06/town-meeting-on-mon-june-22nd-budget-is-the-main-thing-columbus-day-articles-may-be-debated/
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Diversity

Diversity represents the full spectrum of human differences. Put another way, “It is a
quantitative, evolving representation” of all that makes each of us different (Diversity
Directions).

However, we cannot celebrate diversity at the expense of equity. Although diversity
programs, cultural festivals are an important part of recognizing and respecting human

differences - all of what makes humans unique -
these events and approaches have to be part of a
larger equity agenda that speaks to the systemic
ways that inequities persist, and the ways that
some aspects of human diversity can be (and have
been) intentionally or unintentionally
marginalized.

Alone, diversity events cannot make a learning
community more equitable. In fact, it can do the

opposite.

We must lead with intersectionality as a primary lens of viewing the issues of diversity.
No one is affected by just one social identity (Goodman, 2015). In fact, the reality that
social identities intersect and interact is called intersectionality, as defined by Kimberle
Crenshaw (1991). Watch this video to learn more about this important concept.
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Equity

Equity is about the fair distribution of access and opportunity (Gorski, 2019). If inequity
is an unfair distribution of access and opportunity, then equity efforts must be about

redistribution,
according to Gorski1.
As we think about our
equity efforts, we
must first consider
both the conditions
that enable equitable
practices to flourish
and the conditions
that threaten equity.
What ideologies led to
the creation of
practices that lead to
inequitable outcomes?
We must be bold to
examine both
long-standing and
new policies and

practices that contribute to inequity. Yet, our work does not end at recognition. We must
be wholly literate about equity in order to contribute to dismantling inequity where we
see it. The above chart by Zaretta Hammond helps to underscore this point, showing us
the Three Distinctions of Equity.
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The following excerpt is reprinted from EdChange by Paul Gorksi and his Equity
Literacy Framework. We will use the Equity Literacy Framework as our guide:

“Equity literacy is a framework for cultivating the knowledge and skills that enable us
to be a threat to the existence of inequity in our spheres of influence. More than cultural
competence or diversity awareness, equity literacy prepares us to see even subtle ways
in which access and opportunity are distributed unfairly across race, class, gender
identity, sexual orientation, (dis)ability, language, and other factors.

“By recognizing and deeply understanding these conditions, we are prepared to
respond to inequity in transformational ways in the immediate term. We also strengthen
our ability to foster longer-term change by redressing the bigger institutional and
societal conditions that produce the everyday manifestations of inequity. “Equitable
educators should be proficient not only with cultural knowledge, but also with the
knowledge and skills to ensure and advocate for equity.”

Four Abilities of Equity Literacy
 

The knowledge and skills of equity literacy cultivate in individuals and institutions four
equity abilities:
 

1. the ability to Recognize even the subtlest biases and inequities,
2. the ability to Respond skillfully and equitably to biases and inequities in the

immediate term,
3. the ability to Redress biases and inequities by understanding and addressing

them at their institutional roots, and
4. the ability to Sustain equity efforts even in the face of discomfort or resistance.
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 These four abilities connect with the following Principles of Equity Literacy
 
Direct Confrontation Principle: There is no path to equity that does not involve a direct
confrontation with inequity.
 
"Poverty of Culture" Principle: Inequities are primarily power and privilege problems,
not primarily cultural problems, so equity requires power and privilege solutions, not
just cultural solutions.
 
Equity Ideology Principle: Equity is more than a list of simple practical strategies; it is a
lens and an ideological commitment.
 
Prioritization Principle: Each policy and practice decision should be examined through
the question, "How will this impact the most marginalized members of our
community?"
 
Redistribution Principle: Equity is about redistributing access and opportunity, so
equity initiatives should be about redistributing access and opportunity.
 
#FixInjusticeNotKids Principle: Equity initiatives focus, not on fixing marginalized
people, but instead on fixing the conditions that marginalize people.
 
One Size Fits Few Principle: Identity-specific equity frameworks (like "the culture of
poverty" or group-level "learning styles") almost always are based on stereotypes, not
equity.
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Evidence-Informed Equity Principle: Equity initiatives should be based on evidence of
what works rather than trendiness.
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Antiracism

In a webinar titled “Anti-racism: Skills for the Workplace and Now” (Boston Globe,
8/13/2020), antiracist educator Britt Hawthorne shared this definition of antiracism:

“Antiracism is the active process of identifying and eliminating racism by
changing systems, organization structures, policies and practices and

attitudes, so that power is redistributed and shared equitably.”
NAC International Perspectives: Women and Global Solidarity Group

It is important to note that antiracism is a journey rather than a destination. We must be
committed to actively looking inward to identify our personal blindspots, biases, and
places where we harbor racist thoughts, ideologies. Our ideologies drive our practice. In
other words, we don’t act in antiracist ways in our workplace, or professional lives, only
to hold onto racist ideas and beliefs in our personal lives.

Renowned antiracism scholar Dr. Ibram X. Kendi says this:

“To be antiracist is a radical choice in the face of history, requiring
a radical reorientation of our consciousness.”
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Culturally Responsive Practices

To sustain the work of equity, educators must employ culturally responsive practices as
routine elements of effective instructional pedagogy. Culturally responsive practices
represent one dimension of what it means to be engaged in equitable pedagogy.

Zaretta Hammond, a leading scholar on cultural responsiveness, explains it this way:
“Cultural responsiveness is a way to use culture to build trust and relationships with
students as well as develop the cognitive scaffolding that builds on the broader knowledge
students already have so that they can become competent, independent learners.”

Culturally Responsive Teaching should:

● Focus on improving the learning capacity of students who have been marginalized
educationally because of historical inequities in our school systems.

● Center around both the affective and cognitive aspects of teaching and learning.
● Build cognitive capacity and academic mindset by pushing back on dominant narratives

about people of color.5

The work of Goe, Bell, & Little, 2008 found that cultural responsiveness is an essential feature of
effective teaching.  That is, effective educators are culturally responsive. These researchers
described five qualities that distinguish effective educators: “1. Hold high expectations for all
students and help all students learn, 2. Contribute to positive academic, attitudinal, and social outcomes
for students;  3. Use diverse resources to plan and structure engaging learning opportunities, monitor
student progress formatively, adapt instruction as needed, and evaluate learning using multiple sources
of evidence; 4. Contribute to the development of classrooms and schools that value diversity and civic
mindedness; 5. Collaborate with colleagues, administrators, families, and education professionals to
ensure student success. Review Cultural Proficiency as defined by the Center for Culturally
Responsive Educational Practices.
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Leading Conversations on Race

As educators, we have a unique responsibility to moderate these times for our students, and our
wider learning communities. This responsibility cannot be understated. For a thoughtful
message regarding the impact of educator voices on our students, you may want to read
Teaching Tolerance’s “Perspectives”: Don’t Say Nothing. As author Jamila Pitts writes in the
article, “We may be uncomfortable talking about race, but we can no longer afford to be silent.
We have chosen a profession, which — like parenting — requires that our comforts come second
to those of children.” Therefore, as we proceed, let’s hold to this: Silence is not an option.

In addition to what was already shared with faculty and staff, below please find “Suggestions
for Framing Race Conversations”; these suggestions are adapted based on guidance from
TeachableMoment.org, of the Morningside Center for Teaching Social Responsibility.

Suggestions for Framing Race Conversations

1) Create a space in your classroom that is supportive in tone, words, actions. Students should
feel that there is space to have a direct conversation about race, and that they can trust
you to lead it.

2) Prepare. Do the work of researching the topics at hand, and be willing to come with an
open mind; that will mean NOT having all the answers.

3) Find out what students already know and build on their knowledge.

4) Explore student opinions and create space for dialogue. This is not the appropriate time to
center your personal experiences over those of students.

5) Being in a remote learning environment makes these conversations much harder. Be
sensitive to this, and plan accordingly. Plan and collaborate with colleagues as much
as possible. Resist siloing.
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6) Encourage students to take informed action, if they are so moved. Do the research to
support students who are ready to take their learning to this level.

7) Plan for the long haul. These conversations should not cease after the next few weeks.
Cycles of oppression and injustice are just that. Until these systems are dismantled, we
will come back to these conversations, and hopefully continue to make progress.

Be Guided by Norms such as the “Four Agreements for Courageous Conversations”

The Four Agreements of Courageous Conversations

1. Stay engaged: Staying engaged means “remaining morally, emotionally,
intellectually, and socially involved in the dialogue”.
2. Experience discomfort: This norm acknowledges that discomfort is inevitable,
especially, in dialogue about race, and that participants make a commitment to bring
issues into the open. It is not talking about these issues that create divisiveness. The
divisiveness already exists in the society and in our schools. It is through dialogue, even
when uncomfortable, the healing and change begin.
3. Speak your truth: This means being open about thoughts and feelings and not just
saying what you think others want to hear.
4. Expect and accept nonclosure: This agreement asks participants to “hang out in
uncertainty” and not rush to quick solutions, especially in relation to racial
understanding, which requires ongoing dialogue.

Adapted from: Singleton, G.E., & Linton, C. (2006). Courageous Conversations about Race: A Field Guide for Achieving
Equity in Schools. pp. 58-65. Thousand Oaks, CA: Corwin.
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Guidelines for the Use of Offensive Terms in the Classroom

Outside of the context of carefully planned and structured classroom instruction and
discussions rooted in clear, standards-based objectives, the Wellesley Public Schools will
not tolerate the use of slurs or other offensive terms. Offensive terms should never be
used unless there is a compelling instructional purpose.

Offensive terms may include derogatory terms or slurs that refer to:
● Race or ethnicity
● Religion
● Gender
● Disability
● Sexual Identity

The use of profanity may also be offensive, including to those religious practices that
prohibit such terms.

1. Set ground rules. Creating ground rules prior to the discussion of any offensive
term is the most important step that educators can take to ensure not only the
effectiveness of instruction, but to create a safe environment for all learners. Do
not skip this step. Ideally, ground rules should be set in partnership with
students, rather than be given as a directive. The following is a list of example
ground rules:
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● Offensive terms will never be used in this class under any circumstances
● While the word [slur for African-American] appears in the text (video,

sound clip, etc.) we are dealing with, we will use the term “n-word”
instead.

● While reading the text aloud today, we will pause for a “beat of silence”
when we see the word [slur for gay man] in the text

● If the teacher or a student is not a member of the group targeted by a
particular term, they may not use that term under any circumstances. For
instance,  an individual who identifies as a heterosexual will not use the
word [slur for gay man]. This approach would generally not be
appropriate to be applied regarding identities that staff and/or students
may prefer to keep confidential, such as sexual identity.

Generally, educators are encouraged to set ground rules that avoid the use of
offensive language in the classroom, especially because students may not always
feel comfortable speaking up when they feel disrespected or excluded.

2. Ensure cultural awareness. Before the lesson or discussion, the educator should
ensure that both teacher and students have a high degree of awareness of
students’ wide range of backgrounds, identities and experience. Our ability to be
effective with students relies on our personal connections with students, our
robust understanding of who students are, and what their lived experiences, and
how their cultural, identity backgrounds show up in the classroom. The more
that we know about our students, the more effective our conversations on highly
charged topics will be.
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3. Consider informing parents and guardians about the discussions the teacher
anticipates having with the class. In some circumstances, it may make sense to
let parents and guardians know about  the planned discussions. If a teacher
is considering this option, the teacher may want to consult first with their
principal, department head, and/or the Office of Diversity, Equity and Inclusion
before sending a letter home.

4. Ensure there is at least one highly skilled facilitator leading the discussion.
As educators, we are generally prepared to lead classroom discussions. However,
sometimes when we are required to lead conversations on complex, highly
charged topics that we may not necessarily have experience with, this may
impact our facilitation skills. Educators are strongly encouraged to make accurate
self-assessments of their individual capacity in these situations and seek
assistance from their department head, principal, colleagues, or the Office of
Diversity, Equity, and Inclusion when facilitation assistance would be helpful.

5. Seek assistance when challenges arise.  If any situation arises where bias-based
conduct is alleged or a classroom discussion results in unresolved discomfort for
one or more students, contact the Office of Diversity, Equity, and Inclusion for
assistance.

This guidance is adapted, with permission, from the Boston Public Schools’ Office of Equity.

1 Paul Gorski, “Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap” (2019)

2 The Center for Culturally Proficient Educational Practice

3 Diane Goodman, “Privilege and Oppression: Two Sides of the Same Coin” (2015)

4 Foundations of Inclusive Practice, MA Dept. of Elementary and Secondary Education

5 Amielle Major, “How to Develop Culturally Responsive Teaching For Distance Learning (2020)
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Creating An Inclusive Community

Inclusion is a quality in an organization’s policies, programs and practices that gives
everyone the opportunity to participate fully, and values the talents, background and
viewpoints they bring to the institutional culture6 (Diversity Directions).

Inclusive Practices, the instructional and behavioral strategies that improve academic
and social-emotional outcomes for all students, with and without disabilities, in general
education settings, contribute to the sense of belonging for all in the learning
community.4

A commitment to using inclusive practices will allow us to address the issues that make
learning challenging for some students in the learning community. Inclusive practices
will help us to unpack our disproportionality data to examine the root causes of the
over- or underrepresentation of some of our culturally and linguistically diverse
students in special education programs. The use of inclusive practices will impact our
classrooms as identity safe spaces where students can bring their whole selves in order
to learn.

Make it a practice to ask yourself: What are ways to strengthen inclusive practice in
your work with students and across the school community?

One way to strengthen inclusive practice is through our use of language. Our use of
language impacts inclusivity.  J. Dan Rothwell, author of Telling It Like It Isn’t: Language
Misuse and Malpractice/What We Can Do About It, “Until we learn to appreciate the power

1 Paul Gorski, “Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap” (2019)

2 The Center for Culturally Proficient Educational Practice

3 Diane Goodman, “Privilege and Oppression: Two Sides of the Same Coin” (2015)

4 Foundations of Inclusive Practice, MA Dept. of Elementary and Secondary Education

5 Amielle Major, “How to Develop Culturally Responsive Teaching For Distance Learning (2020)
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of language and the importance of using it responsibly, we will continue to produce
negative social consequences for t hose victimized by dangerous language habits.”
Review these tips for support.
Examples:

● Use People First Language. Our language can shape our attitude, and vice versa;
our attitudes and language can then drive our behavior.

○ Ie. “My students” NOT “My Barton Road” kids (where our students live
within the community is irrelevant to how we serve them)

○ Ie. Special Education or Special Ed NOT Sped
○ Ie. “My student who has an ADHD diagnosis” NOT “My ADHD

student”
Here are additional resources to consider:

● Language Tips for an Inclusive Space
● Avoiding Insensitive and Offensive Language

Another consideration as you begin the school year to create an inclusive culture:
Start your year by modeling pronoun usage (sharing your pronouns - ie. him/his;
she/her/hers’/ they). Don’t make assumptions about gender identity or sexual
orientation. Avoid language that is gender specific, for instance.

“When someone with the authority of a teacher, say, describes the world and you are not
in it, there is a moment of psychic disequilibrium, as if you looked in the mirror and  saw
nothing.” Adrienne Rich

1 Paul Gorski, “Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap” (2019)

2 The Center for Culturally Proficient Educational Practice

3 Diane Goodman, “Privilege and Oppression: Two Sides of the Same Coin” (2015)

4 Foundations of Inclusive Practice, MA Dept. of Elementary and Secondary Education

5 Amielle Major, “How to Develop Culturally Responsive Teaching For Distance Learning (2020)

6 Diversity Directions’ definition of Inclusion (2020)

WPS Equity Toolkit Page 19

https://docs.google.com/presentation/d/1mgAgfhIFLwe0jRQCTO4YpvlOgHaUO0szNKj-XIMcBNc/edit#slide=id.p
https://docs.google.com/presentation/d/1mgAgfhIFLwe0jRQCTO4YpvlOgHaUO0szNKj-XIMcBNc/preview?slide=id.p
https://www.hffmcsd.org/site/handlers/filedownload.ashx?moduleinstanceid=211&dataid=868&FileName=avoiding%20insensitive%20and%20offensive%20language1.pdf


WELLESLEY PUBLIC SCHOOLS
O�ce of Diversity, Equity and Inclusion

Microaggressions

Microaggressions are everyday verbal, nonverbal, and environmental slights, snubs, or
insults, whether intentional or unintentional, which communicate hostile, derogatory, or
negative messages to target persons based solely upon their marginalized group
membership (Derald Wing Sue, PhD).

Microaggressions threaten our ability to maintain inclusive environments. Below are
some common examples. The below lists of examples are not exhaustive. At the heart of
microaggressive behavior is bias. Our focus should be on eliminating the ideology that
produces indirect expression of racism, sexim ageism or ableism to one another or
students.

Examples of microaggressions in the workplace:

• “You’re so articulate.”
• 'You're transgender? Wow, you don't look like it at all.'
• 'Oh, you're gay? You should meet my friend Ann. She's gay, too!'
• 'My principal is crazy!’
• 'Where are you actually from?'
• 'The way you've overcome your disability is so inspiring'
• 'Your name is so hard to pronounce'
• 'Is that your real hair?'

Examples of microaggressions in the classroom:

• Failing to learn to pronounce or continuing to mispronounce the names of
students

1 Paul Gorski, “Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap” (2019)

2 The Center for Culturally Proficient Educational Practice

3 Diane Goodman, “Privilege and Oppression: Two Sides of the Same Coin” (2015)

4 Foundations of Inclusive Practice, MA Dept. of Elementary and Secondary Education

5 Amielle Major, “How to Develop Culturally Responsive Teaching For Distance Learning (2020)
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• Scheduling tests and project due dates on religious or cultural holidays.
• Assigning student tasks or roles that reinforce particular gender roles or don’t

allow all students flexibility across roles and responses.
• Anticipating students’ emotional responses based on gender, sexual orientation,

race or ethnicity

1 Paul Gorski, “Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap” (2019)

2 The Center for Culturally Proficient Educational Practice

3 Diane Goodman, “Privilege and Oppression: Two Sides of the Same Coin” (2015)

4 Foundations of Inclusive Practice, MA Dept. of Elementary and Secondary Education
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